             Expect the Unexpected
“A teacher who is attempting to teach, without inspiring the pupil with a desire to learn, is hammering on a cold iron." - Horace Mann (1796-1859).

Teachers and students in any kind of a scholastic environment all encounter problems, whether expected or unexpected. These problems can either become a stepping stone for a more enhanced learning experience, or a barrier that hinders further education to proceed, only if a teacher implements the correct fundamentals of classroom management. Unexpected problematic situations that occur in a classroom can be resolved considerably by the teacher acquiring solid knowledge of managing a class and having the ability to apply these into practice in the correct manner. Some of these tools and techniques needed to deal with specific scenarios will be outlined below.

An institution with a strict “English Only” policy can be very demanding and challenging for a teacher to apprehend, especially if the students are all non-native speakers of English. In order to implement and enforce this rule, the teacher in the beginning has to discover what academic level each students and the class as a whole are at. This can be achieved by increasing Student Talk Time (STT) and encouraging a friendly, relaxed learning environment and really listening to the students attentively. Teachers have to put in a great amount of consideration of building a positive rapport amongst learners so that they gain confidence and learn to overcome “English Only” policy. The teacher also has to acquire a substantial amount of patience by giving students plenty of time to express their opinions and knowledge, thus the use of silence should be used as a supportive tool for further learning and enforcing the policy. 
My first experience of learning English in Australia was quite similar to the approaches mentioned above. Starting off in an ESL (English as Second Language) class during years one to three, my teacher focused her teaching on the use of visual aids and allowing plenty of STT. Visual aids such as body language, facial expressions and drawings helped the teacher elicit valuable information, thus facilitating my learning as I was given opportunities to express my limited knowledge of English confidently.
The second scenario of evaluating frequent tardiness and absences in the classroom can be resolved in many methods. First, the teacher must figure out why students are constantly late, before enforcing punishment. The teacher should examine his own teaching techniques and approaches because the problem may well be initiated by the teacher. The cause could be through poor and weak rapport between the teacher and students, unfriendly and uncomfortable classroom atmosphere, lack of STT or too much Teacher Talk Time (TTT), and loss of motivation through constant build of pure boredom. Some students may feel that they are not learning anything productive and useful, so they don’t feel the need to be attending class. The teacher could also be “flying with the fastest” ignoring the rest of the class, moving on with work in line with the top few students. The teacher can avoid this by spreading his or her attention evenly, asking for answers and feedbacks from many students or even directing questions at individuals so that the whole class is engaged and feels involved. A total different approach could be taken to encounter this problem, which I experienced during my High School years. My teacher was a very strict, authoritative person and stressed promptness from students who were frequently late. She would ask why I was late if it was my first time and give me a warning to prevent further tardiness in the future. However, if it happened again, she would give detentions out straight away without asking and to an extreme, even comment it on my report card. The way she managed this was quite a shock to me at first, however, it taught me immediate discipline and helped me to turn up to classes on time as I considered tardiness and absences as actions that must be avoided as a student. 
The third and last situation of helping students prepare for any lesson presentations that may be required throughout the school year can be accomplished through flexible classroom seating and regular monitoring. If the desks are aligned in straight rows where the students are only facing the board, or the teacher, a “horseshoe arrangement” of desks could be implemented to enhance students to prepare for any presentations. This formation of seating can be very effective for language teaching, as students can easily make eye contact to each other, enabling them to naturally interact. It also creates a sense of equality, so weaker students don’t feel left out. This seating also facilitates teachers to grab student’s attention when demonstrating instructions. The teacher can easily become part of a group in a certain activity. This helps clarify the teacher as an equal to the students, so that students feel comfortable and not 
intimidated by the teacher’s presence when making a presentation in front of the class. Another method could be through monitoring. The teacher could allocate students to work in pairs or groups to prepare for a presentation. The teacher should first “monitor to check the mechanics” so that students are following the right instructions, then choose to monitor discreetly or actively depending on the situation. Monitoring allows plenty of STT, as students are given the opportunity to share and learn knowledge and information from others, naturally creating a productive learning environment.
In conclusion, the three problematic scenarios established above can all be effectively dealt with by applying the correct methods in the concept of classroom management. Even though there are no “perfect lessons” or an absolute correct methodology to tackle every situation, if a teacher implements appropriate classroom management techniques, most unexpected problems can be resolved and even lead to a more constructive and valuable lesson. 
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