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1. Introduction

The main contents covered in this paper is comparing Grammar Translation Method and Communicative Language Teaching based on the personal experience of the author of this paper and deriving certain conclusions which is hopefully helpful for the educational environment that the author could face near in the future. 
2. Literature Review
· Grammar Translation Method (GTM): This method is used for the purpose of helping students read and appreciate foreign language literature. It helps students read literature in the target language and focuses mainly on grammar and translation. (Larsen-Freeman, 2003:11)
· Communicative Language Teaching (CLT): This method makes the communicative competence the goal of language teaching and acknowledges the interdependence of language and communication. (Larsen-Freeman, 2003:122)
· Information-Gap Activity: This is a kind of game, usually used in class of CLT. This game encourages students to communicate each other to find out the missing information when one person in an exchange knows something and the other person does not. (Larsen-Freeman, 2003:129)
· Receptive Skills: Listening and reading are called ‘receptive skills’. When listening and reading, the reader or listener receives information but does not produce it. (Scrivener, 2005:29)

· Productive Skills: Speaking and writing are the ‘productive skills’. When speaking and writing the speaker or writer produces information for him/herself. (Scrivener, 2005:29)
3. Overview of Experiences of learning ESL
 
Experiences of learning through the GTM
It was in 1991 at the middle school when the author first began learning English. The teacher taught English through reading and writing and she always focused on grammar, vocabulary and a very little bit on listening. There was no speaking, let alone active communication. Teacher was almost like God who knows everything about the subject. That is, teachers at that time were “the explainers” type who know their subject matter very well, but have limited knowledge of teaching methodology, relying mainly on explaining or lecturing as a way of conveying information to the students. (Scrivener, 2005:25)     
It was in 2006 at a private institute when the author got down to studying English again, because at that time, the author wanted to change her career, so needed to pass the examination for special admission which allowed a student to enter the third-year of a University. The exam consisted of several multiple-choice questions about vocabulary, grammar and reading comprehension and it required no speaking, listening and writing. So all the author had to do was just memorizing a lot of vocabularies and grammatical rules with little or no context, and more importantly, struggling with many short paragraphs to find the answers of accompanied questions such as what its topic is and what is indicated in the last paragraph and so on. The result of the exam was mainly up to the reading comprehension so that every curriculum of the institute focused on reading and understanding the meaning of certain paragraphs. 
Experiences of learning through the CLT
English was made compulsory in 1994 from Grade 3 in elementary schools and realizing that ‘the grammatical syllabus does not help much to develop learners’ communicative competence’, the government decided to improve ‘learner centeredness’ by introducing Communicative Language Teaching (CLT) at the secondary school level (Li, 1998:681). Indeed, after the author reentered elementary education department of Ewha University, she could see that all the curriculum of English education which is one of compulsory subjects focused on the CLT. Professors taught undergraduate students how to teach English using various authentic materials, and why they should do so. And they also emphasized that teachers should care about their students and should be an assistant, guide and counselor instead of a director. So the author tried to apply what she had learned till then while she was being trained as a student-teacher at an elementary school. The author utilized diverse teaching methods such as information-gap activity and role playing, requiring a lot of students’ participation. Even though the author tried to speak English only in the class and students didn’t know exactly what she was saying, students could somehow understand the whole flow and follow the teacher’s instruction. Students seemed to be very excited when they were learning.
Comparison between GTM and CLT
The two methods have several extremely different characteristics regarding goals, teacher’s role, student’s role and materials used. But the most important difference is in goals that the teaching methods set for, because the other factors are more or less bound to be affected by the goals. Therefore, comparing two methods with goals will be enough to figure out each characteristic clearly. 
The goal of teachers who use the GTM is to make students be able to read literature written in the target language. (Larson-Freeman, 2003:15) The way the author learned English when she was in the middle school and the private institute is almost like the GTM. The teachers of the middle school and the institute the author attended far more focused on receptive skills than productive skills, because they just wanted students to be able to read certain written English and understand it, not communicate.
The goal of the CLT supporters, by contrast, is to enable students to communicate in the target language. (Larson-Freeman, 2005:128) The way the author taught English when she did a job as a student-teacher at an elementary school was CLT. The author far more focused on productive language than receptive language, because she wanted students to be able to communicate each other fluently and keep interested from then on.
4. Reflection
The main benefit of GTM was the fact that the method enabled the author to pass the examinations such as the university entrance exam in 1996 and the examination for special admission in 2006. The direct goal the author wanted to achieve at that time was passing the exams to realize her dream, so even though the GTM was quite boring, the author could be pretty satisfied. Because I actually could passed the exams I aimed at thanks to the curriculums which the institutes had offered to me.

The author passed the exams and became capable of reading English quite well, however, she could not speak very well in English, thus causing many problems while communicating. The truth is that after entering the schools, the goal the author wanted to achieve has changed. The author had to teach English through the CLT, so also should be good at communicating in English herself, but she couldn’t. What the author learned from the experience she taught English through CLT was the need of improving her own fluency.
Nevertheless, it is not reasonable to conclude that the GTM is totally wrong thus teachers should use the CLT all the time, even though it is the thing many people believe today. As the author mentioned earlier, the GTM can meet certain goals very well. For example, if a teacher who teaches English to students eager to pass the examination for special admission in few months like the author in the past use the CLT, the students would be probably not satisfied and have a hard time preparing their exam. And the opposite case is the same. If a teacher who teaches English to students eager to communicate in English use the GTM, the students would be probably not satisfied and have a hard time when they face situations which require real communication.
Therefore, here is a suggestion: figure out the student’s principal goals first. Now teaching students who are preparing to pass the examination for special admission just like the author two years ago, the author finds the GTM proper for her students, for what her students need for the exam is to read literature written in English, not to speak and listen. But for other teachers, if their students have different goals, there probably will be more suitable method for that case. It might be CLT, GTM, or another method the author didn’t covered in this paper.
5. Conclusion

The author experienced both GTM and CLT, and could learn useful things from both methods, for respective methods all fitted the author’s goal at those times. Therefore, what matters most is not the method itself, but the context where teaching and learning are occurring and the students’ specific goals.
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